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From panic to productivity 
Abstract 
Early today I was asked to substitute for a sick colleague in leading a two hour tutorial. The topic was very 
specific and physiologically based. It was not a topic that could be "waffled through". I accepted the 
challenge and then had to decide what to do. I had just over an hour to prepare. It was a nursing topic that 
I am familiar with but do not claim to have a deep knowledge of (certainly not at one hour's notice). I sat 
down quietly and pondered my predicament. 
This journal article is available in Overview - University of Wollongong Teaching & Learning Journal: 
https://ro.uow.edu.au/overview/vol2/iss1/7 
I 
[ 
Marilyn Hales, a lecturer in Nursing, and ITT course participant, shares with us an extract from the reflective journal 
she kept during the course, which describes how she took a colleague's class at short notice. With no time to prepare 
material, she took a radically different approach which resulted in some surprising insights for her and the students. 
From Panic to 
Productivity 
Marilyn Hales 
Early today I was asked to substitute for a sick colleague in leading a two hour tutorial. The topic was very specific and physiologically based. It was not a topic that could be "waffled through". I 
accepted the challenge and then had to decide what to do. I had just over 
an hour to prepare. It was a nursing topic that I am familiar with but do 
not claim to have a deep knowledge of (certainly not at one hour's notice). 
I sat down quietly and pondered my predicament. 
The students had previously had four lectures on the topic so I decided to 
test my belief in self-directed learning. There was no way in which I could 
do the subject any justice in one hour and I thought it better to spend the 
time working out how to conduct the tutorial session rather than to attack 
the topic itself. 
I collected the four texts mentioned in the reading list, four blank acetate 
sheets, four pens for writing on the overheads, some notes on a different 
but allied subject and some courage. Approximately a third of the group 
had not done any pre-reading so I set them all a task. I divided the group 
into four and gave each group a question from within the topic to research, 
a textbook to use, a blank overhead and a pen. I told them to elect a scribe 
and a spokesman from their group and be prepared to share their research 
with the class. I left them alone for 45 minutes but told them where they 
could find me if they needed help. At the end of this time (I had checked 
on them once in that period) each group had prepared very creditable 
overheads and spoke on the contents with authority and confidence. 
I did encounter some initial resistance to this method of teaching but as the 
time progressed and they became more absorbed in their tasks the resistance 
lessened. By the end of the session they stated that they had not realised 
how much of the lecture content they had retained and were able to add to 
the information they found in the textbooks. 
This has made me realise that it is very important to test the knowledge 
that the student has retained. We do not have to continue to give new 
information, one layer on top of another layer, but we do have to occasionally 
re-visit past content to remind the student of the logical sequence that a 
topic has. I am sure that the students benefited from today's exercise. 
I think that the tutorial was productive for students. They may have been 
given more detailed scientific information by their regular tutor, but I gave 
them the opportunity to revise and voice any concerns that they have about 
clinical placements. The information that they may have missed out on 
can easily be picked up on when they return to the lecture situation. 
Preparing this tutorial has made me realise that perhaps in the past I have 
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been a little too' content driven'. This tutorial was a 
major deviation from my usual style, and it enabled 
me to confront my discomfort with my own silence 
while the students worked. I found it difficult at first 
but as I realised the students did not need somebody 
with them all the time, I became more comfortable 
with my silence. 
Overall the tutorial was productive for the students 
and for me. I had achieved my main objective of 
revision and had encouraged the students to take 
some responsibility for their own learning. 
Marilyn Hales is a lecturer in the Department of 
Nursing at the University ofWollongong. 
